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How can schools include all learners, by
focusing on dialogues between learners
and teachers?



Southampton UNIVERSITY OF

Southampton
Features of inclusion

» Inclusion is a process

> Inclusion is concerned with the identification and
removal of barriers

» Inclusion is about the presence, participation and
achievement of all students

» Inclusion involves a particular emphasis on those
groups of learners who may be at risk of
marginalisation, exclusion or underachievement

(Ainscow, 2007)
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Inclusion and students’' voices

» Inclusion is about everyone having opportunities
for choice and self-determination. In education,
it means listening to and valuing what children

have to say, regardless of age or labels.
(Mittler, 2000)

- Listening to children's and young people’s voices is

in itself a manifestation of being inclusive
(Messiou, 2006)
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"Reaching the ‘hard to reach’: inclusive
responses to diversity through child-teacher -
dialogue” (2017-2020) N
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Research agenda

To find ways of reaching out to all of our

students, especially those seen as being

'hard to reach’ Reaching

the ‘Hard
OB foReach
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Who are the ‘hard to reach’?

- Any child can be seen as 'hard to reach’ at some
point in school

* Through Inclusive Inquiry we focus on how lessons
can be hard to reach sometimes, rather than blaming
'‘hard to reach’ children

- We aim to develop more inclusive lessons through
dialogues between children and teachers
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What did the project involve?

- Three cycles of collaborative action research

- Researchers supported and monitored the
developments in schools

- Impact on teachers’ thinking and practices

* Impact on all children's engagement, particularly
those seen as '‘hard to reach’
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Talking about

learning and
teaching

Learning from Developing

inclusive

differences .
practices

Inclusive Inquiry
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Phase 1: Plan
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Phase 2: Teach
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Phase 3: Analyse
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The Levels of Use Framework

Phase 1: Plan

1.1 Atrio of teachers has been formed to carry out action research

1.2 The trio has agreed about which will be their research lesson

1.3 The trio has involved a group of student researchers in collecting evidence to support the design of the research lesson
1.4 Alesson plan has been developed that sets out to ensure that all members of the class are engaged in all the activities
1.5 The three teachers and the student researchers have all contributed to the design of the lesson plan

Phase 2: Teach

2.1 Each teacher has used the lesson plan with their class

2.2 On each occasion, the two colleagues and student researchers observed the responses of class members

2.3 The views of all students about the lesson were gathered

2.4 After each lesson, teachers and student researchers met to review what has happened, focusing on the engagement of
all members of the class

2.5 The trio refined the lesson plan before it was used by the next member of the trio
Phase 3: Analyse

3.1 After completing all three lesson plans, the trio and student researchers discussed their impact on the engagement of
all members of the classes

3.2 The trio and student researchers drew conclusions regarding what was been learned about making lessons inclusive
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An example of Inclusive Inquiry in practice
from one English school

Primary School

Bringing out the best in everyone
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Training children researchers: Observing
lessons - What do we need to look out for?
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Are they
learning? How do
we know?

Which photo
shows the best
learning?
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Training a1 L
student =
researchers

"I saw people talking but I
realised when I saw them
for a bit longer they were
talking on task, because I
realised that from far away
because they were talking
with their heads down
writing. That kind of tells
me they can't be talking
about something that's not
what they are supposed to
be” Student Researcher
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Thinking about having constructive dialogues with
teachers

This lesson was boring

The teacher talked too much

The teacher is really nice

The activity allowed everyone to be involved

There were lots of opportunities for children to work together
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Gathering the
views of our
classmates
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Planning the lesson together
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The lessons

A quiz to start us off..

Different coloured paper used to
track progress throughout the lesson!

Researchers and
teachers observing
the learning together
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Time to analyse
and adapt the
planning!
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Impacts include:
On students:

Engagement in lessons
Improvements in confidence

Including children with history of difficult behaviour

Improved relationships:
Between children
Between teachers

Between children and teachers

Teacher development:
Focus on details of practice
Becoming more sensitive regarding individual pupils

Sharing techniques
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Before I was a pupil researcher, when
teacher asked anyone to answer the
questions, I never put my hand up
because I didn't have my confidence.

And when I was a pupil researcher, I
put my hand up.

Student researcher
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Booklets (free download in five languages)
https://reachingthehardtoreach.eu/publication/

Beaching I o b Reaching the ‘hard to reach?:

Reaching the ‘hard fo reach® Inclusive responses fo diversity . —
Inclusive responses fo diversity through child-teacher dialogue Inclusive responses to diversity
through child-teacher dialogue through child-feacher dialogue

Accounts of developments in the five

Inclusive Inquiry e rric ”
A step-by-step guide for teachers couniry nefworks
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Booklets (free download in five languages)
https://reachingthehardtoreach.eu/publication/

Reaching the 'hard to reach®
Inclusive responses to diversity
through child-feacher dialogue

Students’ Voices Toolkit

Reaching the ‘hard fo reach®
Inclusive responses fo diversity
through child-feacher dialogue

Guidance document for monitoring
students’ engagement

(00 ]
With the support o the Re]

Erasmus+ programme of " ey
the European Union 1o Ready

Reaching the ‘hard to reach®
Inclusive responses to diversity
through child-teacher dialogue

Guidance document for monitoring
teachers’ thinking and practices
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For more information:



https://reachingthehardtoreach.eu/
https://reachingthehardtoreach.eu/video/
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Final thoughts

..practitioners and students embark on journeys all the
time. Those collaborative journeys can be seen as ways
of reaching out to all learners and creating schools that

are all the more inclusive.

Messiou, K. (2012) Confronting marginalisation in education:

A framework for promoting inclusion. London: Routledge.
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